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	Program Information
	[Lesson Title]

Harrison Bergeron – Reading the Text to Find the Answers

	TEACHER NAME

Linda McBride
	PROGRAM NAME

Warren County Career Center

	
	[Unit Title]
Analyze Author’s Claim in Depth

	NRS EFL(s)
5 – 6 
	TIME FRAME
120 – 180 minutes

	Instruction 
	ABE/ASE Standards – English Language Arts and Literacy
       

	
	Reading (R)
	Writing (W)
	Speaking & Listening (S)
	Language (L)

	
	Foundational Skills
	R.5.1

	Text Types and Purposes
	W.5.1
	Comprehension and Collaboration
	S.5.1
	Conventions of Standard English
	

	
	Key Ideas and Details
	R.5.2
R.5.3
	Production and Distribution of Writing
	
	Presentation of Knowledge and Ideas
	
	Knowledge of Language
	

	
	Craft and Structure
	R.5.6
R.5.5
	Research to Build and Present Knowledge
	
	
	Vocabulary Acquisition and Use
	L.3.5

	
	Integration of Knowledge and Ideas
	
	
	
	Benchmarks identified in RED are priority benchmarks. To view a complete list of priority benchmarks and related Ohio Aspire lesson plans, please see the Curriculum Alignments located on the Teacher Resource Center.

	
	LEARNER OUTCOME(S)

· Cite strong and thorough text evidence to support analysis by answering text dependent questions for a longer piece of text.
	ASSESSMENT TOOLS/METHODS

· Students will be able to cite evidence for text based questions with accuracy while working individually and in a group. 

	
	LEARNER PRIOR KNOWLEDGE

· Learners should know what similes, satire, tone, and irony. There is an Ohio Aspire lesson plan on satire and irony available from the Teacher Resource Center titled We Live in a Satirical World.


	
	INSTRUCTIONAL ACTIVITIES 

1. Begin class by projecting with a document camera or writing the phrase, "The year was 2081, and everyone was finally equal."    
a. This quote is the opening phrase from Harrison Bergeron a short story by Kurt Vonnegut.  I want you to think about this quote and respond to it.  What does it mean if everyone is equal?  What does that look like?  Why do you think the author chose 2081 as the year this would happen?

2. Begin class by asking how many people like watching or reading Science Fiction. Share that today you will read a story blending science fiction and satire. Sci-Fi movies, like the book, are set in the future. 
a. Share that Harrison Bergeron was written in 1961 by Kurt Vonnegut making the book originally set 80 years in the future.
3. Review or do a mini lesson about similes, irony and tone. The review could be done using the first page of the text. 

4. Distribute Harrison Bergeron and post it notes and highlighters so students can text mark as you read the first page aloud, modeling how identify similes and irony and noting the importance to the story.
a. Have them answer why the author used simile for a comparison? He also uses them to compare feelings/emotions to something else to help the reader understand better.  
b. They can also mark anything they have questions about as you are reading. Depending on your class you may want/need to stop and discuss as you go or wait until the end of the page.
c. Be sure to point out the irony of the characters not being able to use their brains because it is an unfair advantage. It's ironic because our brain is what makes us who we are but it's not okay for us to use it. Vonnegut uses irony to provoke the reader. 
d. After walking around and observing students’ markings have them continue reading the text independently assisting the struggling student.

5. At the completion of their reading have them think about and respond to the following questions:

a. How did similes and irony impact the tone of the story? 
b. How does Vonnegut feel about equality? 
c. Ask students to cite evidence to support their reasons. (These can be written on the board. Have students do for homework if not enough time.)
Day 2:

1. Begin with whole class discussion having them answer the questions from the previous day. Make sure these themes included in the discussion:

a. Through excessive regulation and oppression, society—not just the individual—sacrifices religion, culture, artistry, beauty, and greatness.

b. Television, as a main-stream media source, has the power to enforce a particular propaganda.

2. Write on the board the following and have the students complete the phrase. This will serve as a summary of the previous day’s reading and prepare for today’s in-depth questions. 
a. Somebody [character] wants [motivation] but [conflict] so [solution] then [ending].
3. Explain that today we will be discussing the story much more in-depth by answering text dependent questions.
a. Display the first question on the board from the Harrison Bergeron Text-Dependent Questions.
i. Citing examples from the text, what can you infer about the type of government that was in existence in the year 2081? (Pg. 21)
b. Talk the class through the question as well as the answer.  Emphasize the importance of citing strong evidence to support their reason. 
4. Distribute Harrison Bergeron Text-Dependent Questions and ask students to complete the remaining questions independently while offering support as needed. 
a. Students are to answer all questions prior to the beginning of the next class.
Day 3:
1. At the beginning of class make sure the questions are answered possibly allowing a few minutes to complete the questions.
2. Next group the students into groups of 3 or 4 with each group being of mixed abilities. 
a. Make sure everyone has questions. 
b. Inform the groups that they will teach the rest of the class regarding their assigned questions. Their explanations to the class should be about 5 minutes. This may alarm them, but assure them that to do it correctly they must share specific evidence. Each person should share some part of the information.
c. Assist groups by listening to conversations and intervene only as needed.
d. Assign each group 3 questions to discuss. For example (group 1 questions 2, 3, 4) group-- 2 5, 6, 7) etc.
3. Have class come back together and each group share out their information. Students add any additional information to the notes they have already taken. Encourage students to ask questions of each group.
4. When all questions have been answered ask what their opinions are of the story. Are there any similarities to situations in the world today?  
a. Use the class discussion to wrap-up the lesson.
	RESOURCES

Computer with Internet access

Projector, ability to project

Student copies of Harrison Bergeron (attached)

Vonnegut, K., Jr. (1961). Harrison Bergeron. Retrieved from http://www.tnellen.com/cybereng/harrison.html
Post it notes for student use

Pencils/pens for student use

Highlighters for student use
Student copies of Harrison Bergeron Text-Dependent Questions (attached)

Harrison Bergeron Text-Dependent Questions Answer Key (attached)

Harrison Bergeron Vocabulary (attached)


	
	DIFFERENTIATION

· Teacher offers support as needed. 
· Vocabulary and definitions could be provided. 
· Group work in mixed abilities.


	Reflection
	TEACHER REFLECTION/LESSON EVALUATION
This is a tough lesson for most students as it is out their comfort zone. Included in resources is Harrison Bergeron Vocabulary with vocabulary that may need addressed.


	
	ADDITIONAL INFORMATION
This lesson was adapted from Harrison Bergeron
Achieve the Core. (2016, February 24). Harrison Bergeron. Retrieved from http://achievethecore.org/page/1780/harrison-bergeron



HARRISON BERGERON

by Kurt Vonnegut, Jr.



THE YEAR WAS 2081, and everybody was finally equal. They weren't only equal before God and the law. They were equal every which way. Nobody was smarter than anybody else. Nobody was better looking than anybody else. Nobody was stronger or quicker than anybody else. All this equality was due to the 211th, 212th, and 213th Amendments to the Constitution, and to the unceasing vigilance of agents of the United States Handicapper General.

Some things about living still weren't quite right, though. April for instance, still drove people crazy by not being springtime. And it was in that clammy month that the H-G men took George and Hazel Bergeron's fourteen-year-old son, Harrison, away.

It was tragic, all right, but George and Hazel couldn't think about it very hard. Hazel had a perfectly average intelligence, which meant she couldn't think about anything except in short bursts. And George, while his intelligence was way above normal, had a little mental handicap radio in his ear. He was required by law to wear it at all times. It was tuned to a government transmitter. Every twenty seconds or so, the transmitter would send out some sharp noise to keep people like George from taking unfair advantage of their brains.

George and Hazel were watching television. There were tears on Hazel's cheeks, but she'd forgotten for the moment what they were about.

On the television screen were ballerinas.

A buzzer sounded in George's head. His thoughts fled in panic, like bandits from a burglar alarm.

"That was a real pretty dance, that dance they just did," said Hazel.

"Huh" said George.

"That dance-it was nice," said Hazel.

"Yup," said George. He tried to think a little about the ballerinas. They weren't really very good-no better than anybody else would have been, anyway. They were burdened with sashweights and bags of birdshot, and their faces were masked, so that no one, seeing a free and graceful gesture or a pretty face, would feel like something the cat drug in. George was toying with the vague notion that maybe dancers shouldn't be handicapped. But he didn't get very far with it before another noise in his ear radio scattered his thoughts.

George winced. So did two out of the eight ballerinas.

Hazel saw him wince. Having no mental handicap herself, she had to ask George what the latest sound had been.

"Sounded like somebody hitting a milk bottle with a ball peen hammer," said George.

"I'd think it would be real interesting, hearing all the different sounds," said Hazel a little envious. "All the things they think up."

"Um," said George.

"Only, if I was Handicapper General, you know what I would do?" said Hazel. Hazel, as a matter of fact, bore a strong resemblance to the Handicapper General, a woman named Diana Moon Glampers. "If I was Diana Moon Glampers," said Hazel, "I'd have chimes on Sunday-just chimes. Kind of in honor of religion."

"I could think, if it was just chimes," said George.

"Well-maybe make 'em real loud," said Hazel. "I think I'd make a good Handicapper General."

"Good as anybody else," said George.

"Who knows better than I do what normal is?" said Hazel.

"Right," said George. He began to think glimmeringly about his abnormal son who was now in jail, about Harrison, but a twenty-one-gun salute in his head stopped that.

"Boy!" said Hazel, "that was a doozy, wasn't it?"

It was such a doozy that George was white and trembling, and tears stood on the rims of his red eyes. Two of the eight ballerinas had collapsed to the studio floor, were holding their temples.
"All of a sudden you look so tired," said Hazel. "Why don't you stretch out on the sofa, so's you can rest your handicap bag on the pillows, honeybunch." She was referring to the forty-seven pounds of birdshot in a canvas bag, which was padlocked around George's neck. "Go on and rest the bag for a little while," she said. "I don't care if you're not equal to me for a while."

George weighed the bag with his hands. "I don't mind it," he said. "I don't notice it any more. It's just a part of me."

"You been so tired lately-kind of wore out," said Hazel. "If there was just some way we could make a little hole in the bottom of the bag, and just take out a few of them lead balls. Just a few."

"Two years in prison and two thousand dollars fine for every ball I took out," said George. "I don't call that a bargain."

"If you could just take a few out when you came home from work," said Hazel. "I mean-you don't compete with anybody around here. You just sit around."

"If I tried to get away with it," said George, "then other people'd get away with it-and pretty soon we'd be right back to the dark ages again, with everybody competing against everybody else. You wouldn't like that, would you?"

"I'd hate it," said Hazel.

"There you are," said George. The minute people start cheating on laws, what do you think happens to society?"

If Hazel hadn't been able to come up with an answer to this question, George couldn't have supplied one. A siren was going off in his head.

"Reckon it'd fall all apart," said Hazel.

"What would?" said George blankly.

"Society," said Hazel uncertainly. "Wasn't that what you just said?

"Who knows?" said George.

The television program was suddenly interrupted for a news bulletin. It wasn't clear at first as to what the bulletin was about, since the announcer, like all announcers, had a serious speech impediment. For about half a minute, and in a state of high excitement, the announcer tried to say, "Ladies and Gentlemen."

He finally gave up, handed the bulletin to a ballerina to read.

"That's all right-" Hazel said of the announcer, "he tried. That's the big thing. He tried to do the best he could with what God gave him. He should get a nice raise for trying so hard."

"Ladies and Gentlemen," said the ballerina, reading the bulletin. She must have been extraordinarily beautiful, because the mask she wore was hideous. And it was easy to see that she was the strongest and most graceful of all the dancers, for her handicap bags were as big as those worn by two-hundred pound men.

And she had to apologize at once for her voice, which was a very unfair voice for a woman to use. Her voice was a warm, luminous, timeless melody. "Excuse me-" she said, and she began again, making her voice absolutely uncompetitive.

"Harrison Bergeron, age fourteen," she said in a grackle squawk, "has just escaped from jail, where he was held on suspicion of plotting to overthrow the government. He is a genius and an athlete, is under-handicapped, and should be regarded as extremely dangerous."

A police photograph of Harrison Bergeron was flashed on the screen-upside down, then sideways, upside down again, then right side up. The picture showed the full length of Harrison against a background calibrated in feet and inches. He was exactly seven feet tall.

The rest of Harrison's appearance was Halloween and hardware. Nobody had ever born heavier handicaps. He had outgrown hindrances faster than the H-G men could think them up. Instead of a little ear radio for a mental handicap, he wore a tremendous pair of earphones, and spectacles with thick wavy lenses. The spectacles were intended to make him not only half blind, but to give him whanging headaches besides.

Scrap metal was hung all over him. Ordinarily, there was a certain symmetry, a military neatness to the handicaps issued to strong people, but Harrison looked like a walking junkyard. In the race of life, Harrison carried three hundred pounds.

And to offset his good looks, the H-G men required that he wear at all times a red rubber ball for a nose, keep his eyebrows shaved off, and cover his even white teeth with black caps at snaggle-tooth random.

"If you see this boy," said the ballerina, "do not - I repeat, do not - try to reason with him."

There was the shriek of a door being torn from its hinges.

Screams and barking cries of consternation came from the television set. The photograph of Harrison Bergeron on the screen jumped again and again, as though dancing to the tune of an earthquake.

George Bergeron correctly identified the earthquake, and well he might have - for many was the time his own home had danced to the same crashing tune. "My God-" said George, "that must be Harrison!"

The realization was blasted from his mind instantly by the sound of an automobile collision in his head.

When George could open his eyes again, the photograph of Harrison was gone. A living, breathing Harrison filled the screen.

Clanking, clownish, and huge, Harrison stood - in the center of the studio. The knob of the uprooted studio door was still in his hand. Ballerinas, technicians, musicians, and announcers cowered on their knees before him, expecting to die.

"I am the Emperor!" cried Harrison. "Do you hear? I am the Emperor! Everybody must do what I say at once!" He stamped his foot and the studio shook.

"Even as I stand here" he bellowed, "crippled, hobbled, sickened - I am a greater ruler than any man who ever lived! Now watch me become what I can become!"

Harrison tore the straps of his handicap harness like wet tissue paper, tore straps guaranteed to support five thousand pounds.

Harrison's scrap-iron handicaps crashed to the floor.

Harrison thrust his thumbs under the bar of the padlock that secured his head harness. The bar snapped like celery. Harrison smashed his headphones and spectacles against the wall.

He flung away his rubber-ball nose, revealed a man that would have awed Thor, the god of thunder.

"I shall now select my Empress!" he said, looking down on the cowering people. "Let the first woman who dares rise to her feet claim her mate and her throne!"

A moment passed, and then a ballerina arose, swaying like a willow.

Harrison plucked the mental handicap from her ear, snapped off her physical handicaps with marvelous delicacy. Last of all he removed her mask.

She was blindingly beautiful.

"Now-" said Harrison, taking her hand, "shall we show the people the meaning of the word dance? Music!" he commanded.

The musicians scrambled back into their chairs, and Harrison stripped them of their handicaps, too. "Play your best," he told them, "and I'll make you barons and dukes and earls."

The music began. It was normal at first-cheap, silly, false. But Harrison snatched two musicians from their chairs, waved them like batons as he sang the music as he wanted it played. He slammed them back into their chairs.

The music began again and was much improved.

Harrison and his Empress merely listened to the music for a while-listened gravely, as though synchronizing their heartbeats with it.

They shifted their weights to their toes.

Harrison placed his big hands on the girls tiny waist, letting her sense the weightlessness that would soon be hers.

And then, in an explosion of joy and grace, into the air they sprang!

Not only were the laws of the land abandoned, but the law of gravity and the laws of motion as well.

They reeled, whirled, swiveled, flounced, capered, gamboled, and spun.

They leaped like deer on the moon.

The studio ceiling was thirty feet high, but each leap brought the dancers nearer to it.

It became their obvious intention to kiss the ceiling. They kissed it.

And then, neutraling gravity with love and pure will, they remained suspended in air inches below the ceiling, and they kissed each other for a long, long time.

It was then that Diana Moon Glampers, the Handicapper General, came into the studio with a double-barreled ten-gauge shotgun. She fired twice, and the Emperor and the Empress were dead before they hit the floor.

Diana Moon Glampers loaded the gun again. She aimed it at the musicians and told them they had ten seconds to get their handicaps back on.

It was then that the Bergerons' television tube burned out.

Hazel turned to comment about the blackout to George. But George had gone out into the kitchen for a can of beer.

George came back in with the beer, paused while a handicap signal shook him up. And then he sat down again. "You been crying" he said to Hazel.

"Yup," she said.

"What about?" he said.

"I forget," she said. "Something real sad on television."

"What was it?" he said.

"It's all kind of mixed up in my mind," said Hazel.

"Forget sad things," said George.

"I always do," said Hazel.

"That's my girl," said George. He winced. There was the sound of a rivetting gun in his head.

"Gee - I could tell that one was a doozy," said Hazel.

"You can say that again," said George.

"Gee-" said Hazel, "I could tell that one was a doozy."


"Harrison Bergeron" is copyrighted by Kurt Vonnegut, Jr., 1961.
Harrison Bergeron Text-Dependent Questions
	Text-Dependent Questions
	Evidence-Based Answers

	Citing examples from the text, what can you infer about the type of government that was in existence in the year 2081? (Pg. 21)
	

	What are some human qualities the author highlights as characteristics that would give one person an “unfair advantage” over someone else? What did the U.S. Handicapper General do to counter these traits in order to establish equality amongst all? Cite specific examples from the text. (Pgs. 21-24)
	

	In the first paragraph, Vonnegut uses the words “unceasing vigilance.”  What do these words mean? What implications do they have in the text?
	

	Indirect characterization is when an author develops the character through his actions, dialogues, thoughts, appearance, other character reactions.  How does Vonnegut use indirect characterization to create sympathy for George and Hazel? Use textual support. (Pgs. 21-26)
	

	George Bergeron wears a radio that broadcasts various noises to prohibit him from developing any intellectual thoughts.  Trace the increase intensity of these noises that George hears throughout the story.  How do the noises parallel the escalating tragedy of George’s and Hazel’s lives?
	

	How does Harrison’s rebellion reveal his character and his values? Support your opinion with evidence from the text.
	

	On page 26, Vonnegut uses the term “neutralizing gravity.”  What does “neutralizing” mean?  Why does he use this term here, and how does this word choice emphasize his point?
	

	Identify some figurative language in the description of the scene with Harrison and the dancing Ballerina.  How does the language affect the tone of the piece, and what does it reveal about what Vonnegut values? (Pgs. 25-26)
	

	The entire narrative takes place as George and Hazel sit I front of the television.  What is Vonnegut’s purpose in having the television set as the primary setting?  Cite textual evidence for the significance of the television.
	

	On page 26, Vonnegut says, “It was then that Diana Moon Glampers, the Handicapper General, came into the studio with a double-barreled ten-gauge shotgun.  She fired twice, and the Emperor and the Empress were dead before they hit the floor.” How does this paragraph compare to the description of the dance that comes before it? How does the shift in tone here support the theme?
	

	On page 25, just after watching the televised murder of his son, George hears “the sound of a riveting gun in his head.” Why does Vonnegut reference this particular kind of tool? How might this multiple meaning word enhance the themes in the story?
	

	What do you think Vonnegut might be trying to say about today’s society and the role a government can play in achieving equality among people?  Use examples from the story to support your opinion.
	


Harrison Bergeron Text-Dependent Questions Answer Key
	Text-Dependent Questions
	Evidence-Based Answers


	Citing examples from the text, what can you infer about the type of government that was in existence in the year 2081? (Pg. 21)
	One can infer that through multiple amendments to the constitution “All this equality was due to the 211th, 212th, and 213th Amendments to the Constitution,” that society has changed dramatically. It is stated that people were “equal in every which way.”  The government and the United States Handicapper General, aid in keeping the society equitable: “unceasing vigilance of agents of the United States Handicapper General.”  The statement that “everybody was finally equal” suggests that the process of creating absolute equality was a measurement of society’s progress and success.  This would emphasize that having total equality in this society is a life-long achievement: the ultimate achievement.

	What are some human qualities the author highlights as characteristics that would give one person an “unfair advantage” over someone else? What did the U.S. Handicapper General do to counter these traits in order to establish equality amongst all? Cite specific examples from the text. (Pgs. 21-24)
	Some characteristics that might give someone an unfair advantage would be beauty, intelligence, strength, and skill/talent in a particular area.  There are handicaps placed on certain people.  “Government transmitters” are placed on those who have a high intelligence level which send out “sharp noises to keep people like George from taking unfair advantage of their brains.” Another handicap would be the government implementing “sashweights” to keep those who are strong at an average, equitable level of strength. In addition, beauty is equal in this society, as well.  “And to offset his good looks, the H-G men required that he wear at all times a red rubber ball for a nose, keep his eyebrows shaved off, and cover his even white teeth with black caps at snaggle-tooth random.” 

When Harrison revolts, he and the ballerina are shot and “dead before they hit the floor.” Vonnegut presents a totalitarian government in this futuristic society of 2081.  

	In the first paragraph, Vonnegut uses the words “unceasing vigilance.”  What do these words mean? What implications do they have in the text?  


	“Unceasing” means not stopping, or unending. “Vigilance” means watchfulness or alert attention.  The use of these words helps to establish a setting and tone for the piece.  Vonnegut makes his reader aware of the restrictive and oppressive nature of the government.  People in this futuristic society seemingly cannot do anything outside of the watchful eyes of the government.

	Indirect characterization is when an author develops the character through his actions, dialogues, thoughts, appearance, other character reactions.  How does Vonnegut use indirect characterization to create sympathy for George and Hazel? Use textual support. (Pgs. 21-26)
	We are intended to have sympathy for George and Hazel, who are subject to a government attempting to equalize its citizens through artificial means.  The dialogue the author employs shows that George and Hazel, presumably typical citizens, have limited capacity to engage in intellectual conversation.  Hazel, who has ‘perfectly average intelligence’ (21) is incapable of sustaining any thought for more than a short period of time (21).  Her sentences are short and use informal language, mirroring her brief bursts of thought and inability to express herself well.  This is especially heartbreaking when she can’t even remember or articulate why she’s been crying after she’s just witnessed the murder of her son.  She can only say that it was “something real sad on television” (26).  George, on the other hand, would have the capability to engage in intellectual thought, but is handicapped by “a transmitter (that) would send out some sharp noise to keep people like George from taking unfair advantage of the brains” (21).  When he begins to really consider an issue, such as “toying with the vague notion that maybe dancers shouldn’t be handicapped” (22) he is hit with the transmitter in his brain, which deflects that thought.  Because they are unable to deeply consider, either through lacking encouragement to grow (Hazel) or forcible repression (George), they are limited in their scope of understanding of their world, both in how they can intellectually process and how they can emotionally process their world.  As limited as they are in envisioning their world and their circumstances, we as readers have sympathy for them because they are trapped in their plight and have no way to recognize or escape from the status quo.

	George Bergeron wears a radio that broadcasts various noises to prohibit him from developing any intellectual thoughts.  Trace the increase intensity of these noises that George hears throughout the story.  How do the noises parallel the escalating tragedy of George’s and Hazel’s lives?
	1. Buzzer sound and bottle being smashed with a hammer interrupts his thought of the ballerina to prevent him from making any kind of evaluative thinking

2. 21 gun firing interrupts the thought of his son; this is a foreshadow of Harrison’s death later in the story

3. Siren sound interrupts his thought  of the laws of equality and competition; this symbolizes the literal notion of the government becoming the thought police

4. Car crash interrupts the visual of Harrison on TV; this symbolizes the multiple injuries that occurs during the broadcast

5. After Harrison’s death, the sound that George hears is described as simply a “handicap signal.”  This symbolizes the vagueness, confusion, and indescribable thoughts that was going through George’s head at the time. 

	How does Harrison’s rebellion reveal his character and his values? Support your opinion with evidence from the text. 
	Harrison’s rebellion reveals his value of individuation and competition in a society.  Harrison shouts, “I am the emperor” and “watch me become what I can become.” The text states that “Harrison tore the straps of his handicap like wet tissue paper, tore straps guaranteed to support five thousand pounds.” This shows that he’s freeing himself from the imposed handicaps that the government placed on him.   In addition, he “snatches” musicians to play music that is not “cheap, silly, false” and “slammed” them back into their chairs, so that he may dance as he wants, not how the government has controlled the societal arts. It is said he and the Ballerina, “reeled, whirled, swiveled, flounced, capered, gamboled, and spun,” which supports his individualism and rebellion against the government regulations. Both his words and actions support that Harrison is a rebel and non-conformist in this futuristic society.  

	On page 26, Vonnegut uses the term “neutralizing gravity.”  What does “neutralizing” mean?  Why does he use this term here, and how does this word choice emphasize his point?
	Neutralizing means making something ineffective or harmless by applying an opposite force.  The term is significant here because Harrison’s and the ballerina’s rebellion is strong enough to render gravity useless.  This, of course, is not realistic, or physically possible; however, Vonnegut creates this image of defying gravity to show just how powerful it is for people to live to their full potential.  What things we can accomplish if we are allowed to excel!

	Identify some figurative language in the description of the scene with Harrison and the dancing Ballerina.  How does the language affect the tone of the piece, and what does it reveal about what Vonnegut values? (Pgs. 25-26)
	There are multiple uses of figurative language in the description of Harrison and the Ballerina dancing, such as “the ballerina arose, swaying like a willow,” “Harrison snatched two musicians from their chairs, waved them like batons as he sang the music as he wanted it played,” “listed to the music for a while---listened gravely, as through synchronizing their heartbeats with it,” and “they leaped like deer on the moon.”  These examples shape the tone of suspense.  The language used presents a surreal, rebellious situation.  Harrison and the ballerina seem  to be dancing high in the air, close enough to “kiss the ceiling,” and in the air dancing while defying the “laws of the land,” “law of gravity,” and “the laws of motion.”  This surreal scene is abruptly ended with two shots from Diana Moon Glamper, the Handicapper General, with a “double-barreled ten-gauge shot gun” and the tone shifts to complete astonishment. This contrast illustrates that Vonnegut does not value a society in which the government continues to instill equity, at all cost, which stifles individualism.

	The entire narrative takes place as George and Hazel sit I front of the television.  What is Vonnegut’s purpose in having the television set as the primary setting?  Cite textual evidence for the significance of the television.
	1. Numbs the viewers: Hazel’s crying about something she sees, but she doesn’t know why she’s crying.

2. Government uses it to enforce laws: There are warnings about how dangerous Harrison is because he possesses superior traits

3. Intimidate viewers: pictures of Harrison is display to show the handicap that is given to someone who doesn’t suppress their own abilities

4. Terrorizing the citizens: Harrison’s live execution is shown to all to witness as an example of what will happen to citizens who do not obey government laws

	On page 26, Vonnegut says, “It was then that Diana Moon Glampers, the Handicapper General, came into the studio with a double-barreled ten-gauge shotgun.  She fired twice, and the Emperor and the Empress were dead before they hit the floor.” How does this paragraph compare to the description of the dance that comes before it? How does the shift in tone here support the theme? 
	The tone of the prior description is one of awe, amazement, and splendor.  The author uses imagery such as, “They leaped like deer on the moon,” and “neutralizing gravity with love and pure will” to create an almost surreal and fantastical feeling to the action taking place.  Vonnegut loses the imagery and figurative language immediately in the next paragraph, and the tone shifts suddenly to one of shock and sadness.  The significance of the shift is crucial to the theme.  He uses the beautiful images to exemplify and glorify Harrison’s behavior, thus applauding his desire to be great and reach his full potential.  The sudden murder that happens represents the negative, oppressing role of the government in this society.  The author is using contrasting word choice in these sections to shift tone and emphasize his message.

	On page 25, just after watching the televised murder of his son, George hears “the sound of a riveting gun in his head.” Why does Vonnegut reference this particular kind of tool? How might this multiple meaning word enhance the themes in the story?
	A riveting gun is a power tool, one which is loud and is used here to distract George from the thoughts beginning to form in his mind.  An additional meaning, which adds an additional layer to the image here, is arresting.  Vonnegut uses this particular word to underscore an almost immobilization that George feels as this ‘impediment’ reaches his brain, keeping him frozen and inactive.  When one of the most devastating things that a parent can ever experience—the death of one’s child—unfolds before George’s eyes, his arrested humanity renders him incapable of any real response.

	What do you think Vonnegut might be trying to say about today’s society and the role a government can play in achieving equality among people?  Use examples from the story to support your opinion.


	Vonnegut is warning us that an interpretation of an ‘equal’ society could reinforce an oppressive and totalitarian government.  It also begs the question, if everyone is ‘equal,’ who, in fact, is in charge?  Presumably there is someone, or a group of people, who would need above average intelligence in order to maintain regulation.  All of the impediments which are government-mandated are not likely to be controlled by someone like either George or Hazel, who, when confronted with an ethical question, are not able formulate a coherent response.  The exposition reads, “If Hazel hadn’t been able to come up with an answer to this question, George couldn’t have supplied one.  A siren was going off in his head” (23).  Rather than allow individual expression and full realization of each person’s ability, the government, who wants to retain control, is forced to oppress any semblance of true thought or idea that could conceivably be a threat to the existing order, which is why Harrison’s televised rebellion, consisting of merely attempting to become his real self was met with “The Handicapper General, (who) came into the studio with a double-barreled ten-gauge shotgun” (26). When she wordlessly guns down the Emperor and the Empress, she solidifies Vonnegut’s warning that a society that discourages true thought and emotion, even in the name of ‘equality,’ must do so through fear and oppression, and ultimately sacrifices humanity itself.


Harrison Bergeron Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	p. 21 - transmitter

p. 22 - burdened, notion, winced, doozy, resemblance, abnormal

p. 23 - impediment, hideous

p. 24 - squawk, calibrated, spectacles, whanging, barking, cowered

p. 25 - hobbled

p. 26 - reeled, gamboled, capered, suspended, abandoned
	p. 22 - toying

p. 23 - luminous

p. 24 - hindrances, consternation

p. 26 - synchronizing



	Meaning needs to be provided
	p. 21 - unceasing, vigilance

p. 22 - vague

p. 25 - marvelous
	p. 21 - clammy

p. 22 - glimmeringly

p. 24 - symmetry

p. 25 - delicacy

p. 26 - neutralizing

p. 26 - riveting
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